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DIVING INTO DIVERSITY: TYPES OF WRITTEN TASKS IN ENGLISH TEXTBOOKS
FOR 7™M GRADE STUDENTS IN SEMEY SECONDARY SCHOOLS

Annotation. This study delves into the spectrum of written task types found in English textbooks used by 7th-grade
students in Semey secondary schools. It specifically examines two textbooks to evaluate how the included writing exercises
impact students' writing skills and language proficiency. Through a comparative analysis, the research identifies prevalent task
patterns, assesses strengths, and highlights weaknesses in these exercises, offering valuable insights into pedagogical strategies
within Semey's English education context. The findings serve as a resource for educators and curriculum developers seeking to
enhance English language instruction, with the overarching objective of optimizing students' language learning outcomes
through targeted improvements in instructional design and content selection. This study contributes to the ongoing dialogue on
effective language teaching methodologies tailored to the needs of students in Semey's educational landscape.

Key words: TEFL, English textbooks, written tasks, types of written tasks, efficacy of written tasks, writing skill,
secondary schools.
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IHorpy:xenue B pa3HooOpa3ue: TUIbI MMCbMEHHBIX 32JaHUM B Y4eOHMKAX aHIJIMICKOI0
SI3BIKA VIS yYAIIMXCH 7-X KJIAcCOB 001eo0pa3oBaTebHbIX WIKOJ I. Cemeit

AHHOTauusi. B JaHHOM HCCeOBaHUM PacCMaTPUBAETCS CIIEKTP THUIIOB MUCHbMEHHBIX 3aJaHHH, BCTPEUAIONIUXCS B
y4eOHUKaxX aHTJIMHACKOTO SI3bIKA, UCTIOIB3YyEMBIX YUAITUMUCS 7-X KJIAcCOB CpeaHMX IKoJa ropoja Cemeil. B Hem cnienmanbHO
paccMmaTpuBaloTCs /1Ba y4eOHUKA, YTOOBI OLIEHUTH, KaK BKJIIOYEHHbIE B HETO MUCHMEHHBIC YIPAKHEHUS BIMSIOT Ha HABBIKH
MUCbMa M 3HAHHE s3bIKa ydammxcs. [1ocpecTBOM CpaBHUTEIBHOTO aHAIHM3a WCCIEIOBAaHHE BBIABISICT PACIPOCTPAHECHHEBIE
MOJIENIN 3aj]ad, OICHWBAET CHJIbHBIE W CIa0ble CTOPOHBI ASTHX YNPaKHCHHWH, Npeanaras UCHHYI0 HWHQOPMAIUIO O
MeIaTOTMIECKUX CTPATETHsAX B KOHTEKCTE aHTIHMIICKOro oOpazoBanus B Cemee. [lomydeHHbIE pe3yIbTaThl CIIy)KaT PECYPCOM
JUTSL TIpenojiaBaTeieid U pa3pabOTIMKOB YUEOHBIX MPOTPaMM, CTPEMSIIUXCS YIAYUIIUTh MIPEoIaBaHie aHTIIMHCKOTO S3BIKa C
TJIABHOW IEJThI0 ONTUMU3AINH PE3yNbTATOB M3YYEHUS S3bIKA YYAIIMMUCS ITOCPEACTBOM IICTICHANIPABICHHBIX YIIYYIICHUH B
nu3aitHe oOy4yeHus U BeIOOpe KOHTEeHTA. JJaHHOe HCCllefoBaHUE CTIOCOOCTBYET MPOAOIDKAIOIIEMYCS AUANOTy 00 3 (PEeKTUBHBIX
METOJIOJIOTUSX TPETNOoIaBaHus A3bIKa, AAANTUPOBAHHBIX K MOTPEOHOCTSM CTYJIEHTOB B 00pazoBaTenbHOl cpeae Cemest.

KuoueBble cioBa: TEFL, yueOHuKHM aHTTUHCKOTO s3bIKa, MUCHbMEHHBIE 33/IaHUs, THIBI MACHMEHHBIX 3a/IaHUH,
3¢ PeKTUBHOCTH MTUCHMEHHBIX 33/IaHUU, HABBIK MUCHhMa, CPETHUE IITKOJIBI.
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IprypJaidikke 6oiyay: Cemeill KaJlachbIHBIH KaJIbl 0L1iM 0epeTiH MeKTeNnTepiHiH
/-CbIHBIN OKYIIBLIAPbIHA APHAJIFAH aFBLIIIBIH TiJIi OKYJIBIKTAPBIHAAFBI ska30a1a
TanchIpMajaapabIiH TYpJepi

Anpatna. byn seprreyne Cemel KanmachIHAAFbl Kbl OUTiM OEpeTiH MEKTENTepAiH 7-ChIHBIN OKYIIbUIAPhIHA
apHAJIFaH aFbUIIIBIH TUTI OKYJBIKTAphIHIA Ke3IECETiH jKaz0alna TancelpMaiap TypJepiHiH ayKbIMbl KapacThIPBUIFaH. 3epTTey
a30allia KaTThIFyJIap OKYIIbUIAP/IBIH XKa3y JaFIbIChl MEH T MEHrepyiHe Kanail acep eTKeHiH Oarajay YIIiH €Ki OKYJIBIKTHI
apHaiibl KapacTeipazpl. CajbICTRIPMANBl Talgay apKbUIbl 3€PTTEY JKAIIbBl TAlChpMa YITUICPIH aHBIKTAWIbl JKOHE OCHI
JKATTBIFYJIApABIH KYIITI )KOHE QJICI3 )KaKTapbIH Oaranaiiibl xkoHe CeMeleri aFbUIIIBIH TUTIHIE O11iM Oepy KOHTEKCTIHAE OKBITY
CTpaTeTUsUIapbl Typaibl KYHIBI TYCIHIKTEp Il YChIHAABI. KOPBITBIHIBLIIADP aFBUIIIBIH TUTIH OKBITYJIBI XKAKCAPTYFa YMTHUIATHIH
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MyFaimMaep MeH OKY YKOCHapbIH 93ipJeyIIijep YIIiH Heri3ri MakcaT — OKy JAW3aifHbl MEH Ma3MYHBIH TaHJIAyIaFbl MaKCaTThI
JKaKcapTysIap apKbUIBI CTYACHTTEPIIH TUIII MEHTepy HOTIKENIEpiH OHTAHIaHABIPY YIIiH pecypc Oousin Tabbutaasl. by seprrey
Cemeil KamachlHBIH OimiM Oepy OpTachIHAAFBI CTYISHTTEPHiH KaKeTTUIIKTepiHe OeHiMaenreH Tiimi OKBITYIBIH THIMAI

smictemMenepi Typajbl Y3IiKCi3 JHaIOTrKa BIKIA eTe .

Tyiiin ce3mep: TEFL, arpurmbH TiTi OKyJBIKTaphl, jkaz0amma TamcelpManap, jkazdamia TarcelpMmaiiap Typliepi,
’ka30ala TanchpMalIapIbIH THIMIUTIT, %a3y JaFAbIChl, OpTa MEKTCITEP.

Introduction

In language education, the design of writ-
ten tasks in textbooks is pivotal for developing
students’ writing skills and language proficiency.
This article explores the diversity of written task
types in English textbooks for 7th-grade students
in Semey secondary schools, Kazakhstan. The
study analyzes writing exercises across three spe-
cific textbooks to gain insights into pedagogical
practices within Semey's English education con-
text.

Well-crafted written tasks are instrumen-
tal in fostering language competencies such as
vocabulary acquisition, grammatical accuracy,
and discourse organization. Understanding the
nature and scope of these tasks is essential for ed-
ucators and curriculum developers aiming to en-
hance language learning experiences for 7th-
grade students in Semey.

Key research questions include:

1. What types of written tasks are included
in English textbooks for 7th-grade students in
Semey secondary schools?

2. How do these tasks contribute to stu-
dents' writing skills and language proficiency?

3. What patterns, strengths, and weak-
nesses are evident in the design and implementa-
tion of these tasks across different textbooks?

Through comparative analysis, this study
aims to reveal effective pedagogical strategies
and inform curriculum development initiatives
for improving English language instruction in
Semey's secondary schools.

Literature review

Attempts to compile an analysis of writing
tasks in schools’ English text-books in recent dec-
ade were carried out by Allison Lamonna Escher
(2015), Eon-sung Na & Hye-won Lee (2019),
Anysa Maisara Tiarasita (2021) and Suhada Arie
Kustian (2021). Short review of their studies as
follows:

Escher (2015) analyzed eleventh-grade
ELA textbooks to explore how writing tasks con-
tribute to students' knowledge construction. The
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study focused on 158 tasks, examining cognitive
demand, textual depth, and communication op-
portunities. Escher found that text-based tasks
demonstrated higher cognitive demand and rigor,
emphasizing the importance of authentic and au-
thoritative task design to improve educational
value.

Na & Lee (2019) investigated high school
English textbooks using a process-genre based
approach. They analyzed 335 tasks across ten
textbooks, noting a strong integration of this ap-
proach. However, pre-writing activities often em-
phasized organizing ideas over generating them,
and post-writing phases lacked editing and genre
awareness activities, suggesting areas for curric-
ulum improvement.

Tiarasita (2021) assessed the relevance of
writing tasks in a tenth-grade English textbook to
the 2013 curriculum. Analyzing 27 tasks, the
study found moderate alignment (80%) with cur-
riculum objectives, highlighting a need to diver-
sify task types for better support of student writ-
ing development.

Kustian (2021) studied writing tasks in a
ninth-grade English textbook based on Paul Na-
tion's theory. Analyzing 23 tasks, approximately
41.6% met Nation's criteria, emphasizing the
need for diverse task types to enhance students'
writing proficiency according to theoretical
frameworks.

These studies contribute valuable insights
into writing task design and implementation, em-
phasizing the importance of aligning tasks with
curriculum objectives and incorporating diverse
task types to support students' writing develop-
ment in English language education contexts.

Methodology

1. Textbook selection:

This study employs a comparative content
analysis approach to investigate the diversity of
written task types in two specific English text-
books used for 7th-grade students in Semey sec-
ondary schools. The selected textbooks are:

1) “English Plus Grade 7 Student’s book™
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by Wetz Ben, Sturing James, and Nicolas Tims
(Oxford University Press, 2017), used at Semey
Lyceum of Education and Innovation,

2) “Excel of Kazakhstan Grade 7 Stu-
dent’s book” by Virginia Evans, Jenny Dooley,
and Bob Obee (Express Publishing, 2017), used
at Secondary School No. 26.

These textbooks were chosen to capture
different pedagogical approaches, instructional
practices within Semey's English education con-
text, and the second reason is that they are the
most spread and used English textbooks not only
in Semey, but in Kazakhstan as well. Note: There
may occur several exceptions depending on the
types of secondary schools such as lyceums,
gymnasiums and Nazarbayev Intellectual
Schools. However, the most used types of the
textbooks are the ones mentioned above.

2. School Selection:

Two secondary schools in Semey city
were selected as the research sites for this study:

1) Semey Lyceum of Education and Inno-
vation: This school uses the “English Plus Grade
7 Student’s book” textbook by Oxford University
Press.

2) Secondary School No. 26: This school
uses the “Excel of Kazakhstan Grade 7 Student’s
book” textbook by Express Publishing.

3. Data Collection:

The data collection process involved ac-
cessing and examining the written tasks included
in the selected textbooks used in the 7th-grade
classrooms of Semey Lyceum of Education and
Innovation and Secondary School No. 26. Writ-
ten tasks were systematically identified and cate-
gorized based on their descriptions. For this
study, exercises and written tasks in two Grade 7
English textbooks were examined and catego-
rized based on numbering (e.g., Exercise 1, Task
1). The aim was to identify and categorize written
tasks into specific types for analysis.

4. Data Analysis:

A mixed-methods approach was utilized
for data analysis. Qualitative methods, including
thematic coding and content analysis, were em-
ployed to identify common patterns, strengths,
and weaknesses in task design and implementa-
tion across the selected textbooks. Quantitative
measures, such as task frequency and distribu-
tion, were used to provide statistical insights into
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the prevalence and variation of task types.

Results & Discussion

After the examination of the textbooks
for 7" grade students following results were ob-
served:

1. Quantitative analysis

Textbook 1: English Plus Grade 7 Stu-
dent’s Book

Total Exercises: 627

Total Written Tasks: 181

Complete Sentences: 110

Write / Rewrite Sentences: 52

Write a Text: 17

Describe a Picture: 2

Textbook 2: Excel of Kazakhstan Grade
7 Student’s Book

Total Exercises: 631

Total Written Tasks: 137

Complete the sentences: 60

Write / Rewrite sentences: 30

Write a text: 45

Describe a picture: 2

All written tasks were divided into 4 cate-
gories as (1) “Complete the sentences”, (2)
“Write / Rewrite sentences”, (3) “Write a text”,
(4) “Describe a picture”. The analysis revealed
notable differences in the distribution of written
task types between the two textbooks. Textbook
1 exhibited a higher proportion of complete sen-
tence tasks compared to Textbook 2, whereas
Textbook 2 had a greater emphasis on writing text
tasks. These findings suggest variations in peda-
gogical approaches and may have implications
for curriculum design and language instruction
strategies.

2. Qualitative and content analysis
Category 1: “Complete the sentences”
Common Patterns:

- Utilization of phrases, adjectives, and
other vocabulary from the text or above the tasks,
or from the students’ memories,

- Practice with different tenses and grammatical
constructions.

Strengths:

- Encourages vocabulary retention and applica-
tion,
- Reinforces understanding of grammar rules and
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sentence structure. sentence construction,
Weaknesses: - Limited scope in sentence variety and complex-
- May lack creativity or personal expression in ity.

Picture 1. An example of ‘Complete sentences’ exercise from Excel of Kazakhstan Grade 7 Student’s book.
7 Complete the sentences with will, be
going to or the present continuous form
of the verb In brackets,

1 1think| ............... Ssdifedok) pasta tonight.
2 We (see) Adele live. Here
are our tickels,
3 Did you send thégmail? No, | ............cein
... (send) it now

4 “Tea ord@gifee?” "l...cvivsrarvins.
a cup of téa, please.”

weane (hAVE)

Picture 2. An example of ‘Complete the sentences’ exercise from English Plus Grade 7 Student’s book.

3 Complete the sentences using the correct
form of be and subject pronouns.
Kaisar and Elmira aren't here They'reina
different class.
1 Ma, — sixteen. I'm fourteen.
2 —_your sister? Mo, she isn't.
3 What time __? it's five past three.
4 This is my unde. ateacher.
5 __from Zhanaozen? Yes, thay are.
6 My parents are happy with my brother and
me because __ good at school.

Category 2: “Write / Rewrite sentences”
Common Patterns:
- Incorporation of specific phrases, adjectives, or,
if simply put, words, into sentence creation,
- Focus on using correct grammar, sentence struc-
ture and tenses,
- Practice in converting sentences (active/passive
voice, different tenses or any other grammatical
constructions).
Strengths:

- Provides targeted grammar practice and appli-

cation,

- Improves sentence fluency and accuracy.
Weaknesses:

- Potential for repetitive exercises or formulaic re-

sponses,

- May not foster independent creativity in sen-

tence writing,

- Limited focus on nuanced writing techniques or

stylistic elements.

Picture 3. A ‘Write / Rewrite sentences’ exercise from English Plus Grade 7 Student’s book.

3 Write true sentences. Use affirmative or
negative forms of the verbs.

we /need /1D cards
1 1/like / jewellery

We don’t need ID cards.

2 my parents / use / a laptop

3 | /collect / cinema tickets

4 we /wear [ jeans at school

S our teachers / give / us Jots of homework

6 | /study /French

7 my best friends / live / near me
8 we /start /school at 830 am.

Picture 4. A ‘Write / Rewrite sentences’ exercise from Excel of Kazakhstan Grade 7 Student’s book.
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4 Rewrite the sentences in

reported speech,

1 "I'm gong out tonight,” he

sald. He said

2 “We can go shopping tomormow,”
they said. They said that ...

3 "She makes beautiful clothes,”

he said He said that

4 "He isn't coming today,"” she
said. She said that .................

5 "Il tel you next week," he said

He said that

Category 3: “Write a text”
Common patterns:
- Tasks may include essays, reports, stories, or
any other forms of written expression,
- Prompts may require use of specific vocabulary
or phrases from the text or above the exercise.
Strengths:
- Develops writing skills across different genres

- Encourages critical thinking and organization of
ideas.

Weaknesses:
- Tasks may be overly prescriptive, limiting stu-
dent creativity,
- Lack of emphasis on individual voice or origi-
nality in writing,
- Limited opportunities for exploring diverse
writing styles or techniques,

and formats, - Time consuming.

Picture 5. A ‘Write a text’ exercise from Excel of Kazakhstan Grade 7 Student’s book.

Writing
9 Collect information about teen
fashion in your country and write an

article for the school magazine (100-
120 words). Write:

Teens in my country dress in ..., They . on
fashion .. British teens. Their style is ..
Teen boys mostly wear ... . Teen girls ...
They also wear In cobd weather, they
Cirls also like wearing ...

Picture 6. A “Write a text’ exercise from English Plus Grade 7 Student’s book.

4 ACTIVATE Look at the photo of the helicopter
rescue and follow the steps in the writing
guide.

Imagine that you took the photo of the
helicopter rescue. Write a shory with the title 4
Brave Rescue

Category 4: “Describe a picture”
Common patterns:
- Describing actions, scenes, or objects depicted - Enhances descriptive writing abilities,
in the image, - Promotes observational skills and attention to
- Practice in using descriptive language and detail.
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adjectives or any other vocabulary.
Strengths:
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Weaknesses:
- Tasks may be overly structured, constraining
Imaginative responses,
- Limited scope for open-ended creativity or

interpretation of visuals,
- Potential for repetitive or predictable descrip-
tions based on given prompts or images.

Picture 7. A ‘Describe a picture’ exercise from English Plus Grade 7 Student’s book.

1 Think of adjectives to describe the six pecple in
the pichures. Write the adjectives on the note

paper.

-l

|

Picture 8. A ‘Describe a picture’ exercise from Excel of Kazakhstan Grade 7 Student’s book.

2 7UE'D The picture was taken at S o'clack yesterday
afternoon just before an earthquake bappened. What

was each person doing? Use thess verbs/phrases cat o
sandwich, sleep, tolk on the phone/ palny, play video games,
read @ mogazine, cook to complete the sentences.

1 <
2
3. Nirs Smith
4

Mr Smith ...

In the discussion of how these tasks con-
tribute to students' writing skills and language
proficiency, we can analyze the findings based on
the table of common patterns, strengths, and
weaknesses identified in the 7th-grade textbooks.

The tasks presented in the 7th-grade text-
books play a crucial role in developing students'
writing skills and enhancing language proficiency
through a combination of common patterns,
strengths, and areas for improvement.

1. Complete Sentences: The emphasis on
practicing complete sentences using phrases and
vocabulary from the texts or above the tasks, or
from memory helps reinforce grammatical struc-
tures and language accuracy. However, there may
be limitations in creativity and varied sentence
structures, potentially impacting the development
of nuanced language use.

2. Write / Rewrite Sentences: By incorporat-
ing specific phrases, words and focusing on cor-
rect grammar and tense usage, these tasks pro-
mote accuracy and fluency in sentence
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B MAN it scnici i e o
7 Outside, T .. ccacme somcassnce

construction. However, there's a risk of formulaic
responses and limited exploration of diverse writ-
ing styles or techniques.

3. Write a Text: Tasks involving text com-
position (essays, reports, stories and etc.) provide
opportunities for students to apply vocabulary
and grammar in extended writing. This fosters
critical thinking and organization of ideas but
may constrain creativity and individual voice due
to prescriptive prompts.

4. Describe a Picture: Descriptive tasks en-
hance observational and descriptive writing
skills, reinforcing vocabulary acquisition and lan-
guage expression. Yet, the structured nature of
these tasks could limit open-ended creativity and
personal interpretation of visual stimuli.

Overall, these tasks contribute to students'
writing skills and language proficiency by
providing focused practice in language use, gram-
mar, and vocabulary application. They encourage
cognitive engagement and critical thinking, sup-
porting the development of language
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competencies essential for effective communica-
tion. However, to optimize their effectiveness, it's
essential to address the identified weaknesses
such as promoting creativity, encouraging diverse
sentence structures, and allowing more room for
individual expression within task design and im-
plementation. Also, the textbooks contain a lot of
other tasks as ‘fill in’, ‘answer the questions’,
‘complete the table’ which can be done in written
form; however, they are more situational tasks or
they may involve filling in only one word in the
gap and this is one of the reasons why a variety of
others tasks were not included in this study.

Conclusion

In conclusion, the examination of written
task diversity in English textbooks for 7th-grade
students in Semey secondary schools has pro-
vided significant insights into pedagogical meth-
odologies and language learning outcomes.
Through a comparative analysis of the "English
Plus Grade 7 Student’s book" and "Excel of Ka-
zakhstan Grade 7 Student’s book," this research
has illuminated the types of written tasks utilized
and their impact on students' writing abilities and
language proficiency within the specific educa-
tional context of Semey.

The study highlights the crucial role of
well-designed written tasks in cultivating lan-
guage competencies, encompassing vocabulary
enrichment, grammatical precision, and discourse
structuring. By identifying common trends,
strengths, and weaknesses in task composition,
educators and curriculum developers are
equipped with actionable knowledge to enhance
English language instruction tailored to 7th-grade

students in Semey.

The systematic categorization and analy-
sis of written tasks have unveiled subtle varia-
tions in pedagogical approaches and instructional
methods across different textbooks. The selection
of Semey Lyceum of Education and Innovation
and Secondary School No. 26 as focal points for
research has facilitated a focused exploration of
diverse pedagogical strategies within these edu-
cational environments.

Employing a methodology that integrates
comparative content analysis and mixed-methods
data evaluation has enabled a comprehensive as-
sessment of task efficacy and implementation. By
combining qualitative insights with quantitative
measures, this study has contributed to a nuanced
comprehension of task diversity and its implica-
tions for language learning outcomes.

Looking ahead, future curriculum devel-
opment endeavors should leverage the identified
strengths while addressing areas requiring en-
hancement in task design and execution. Embrac-
ing effective pedagogical strategies such as scaf-
folding, peer collaboration, and formative feed-
back can enhance task engagement and foster im-
proved language proficiency outcomes among
7th-grade students in Semey secondary schools.

In summary, this study stands as a valua-
ble resource for educators and stakeholders seek-
ing evidence-based approaches to enrich English
language instruction and facilitate meaningful
language learning experiences in Semey's sec-
ondary school settings.
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