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FACTORS INFLUENCING THE DEVELOPMENT OF LANGUAGE SKILLS IN RUSSIAN-
KAZAKH BILINGUALS: THE ROLE OF FAMILY, EDUCATION AND SOCIETY

Abstract. This paper analyzes the factors influencing language acquisition among bilinguals in Kazakh-
stan, focusing on the role of family, friends and educational environment. The paper also examines the differences
in the level of language skills development depending on the spheres of language use. Most respondents use
Russian most of the time, in connection with reading, studying and online communication or as a lingua franca
for oral communication, while Kazakh is more often used in family communication.
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®AKTOPBI, BJIMAIOINUE HA PABBUTHUE SA3bIKOBbBIX HABBIKOB Y PYCCKO-
KA3AXCKHUX BUWIMHI'BOB: POJIb CEMbU, OBPA30OBAHUA U OBIIECTBA

AnHoTanus. B 1anHO# cTaThe aHAMM3UPYIOTCS (aKTOPHI, BIUSIONINE HA YCBOCHHE sI3bIKA Cpeau Ou-
nuHrBoB B KazaxcraHe, ¢ akIIGHTOM Ha pOJIb CEMBH, IPY3eH U 00pa30BaTeNIbHOM cpejbl. Takke B CTaThe pac-
CMaTpUBAIOTCA pas3jiniuuvAaA B YPOBHC PA3BUTHUA A3BIKOBBIX HABBIKOB B 3aBUCHUMOCTU OT C(bep HCITIOJIb30BaHUS
s3bIKA. BOJIBIIMHCTBO PECTIOHACHTOB B OCHOBHOM UCTIONB3YET PYCCKHU SI3BIK JIJISl YT€HUS, yUeObl U OOMIEHUS B
WHTEpHETE WK KaK JMHTBa (PpaHKa Il YCTHOM KOMMYHHKAIUH, B TO BpeMs KaK Ka3aXCKUH SI3bIK Yallle UCTIONb-
3yeTcsl B CEMEHHOM OOIIICHHH.

KaroueBsble c10Ba: OMIMHTBU3M, YCBOCHUE SI3bIKA, SI3BIKOBBIC HABBIKH, KA3aXCKHUH S3BIK, COIIMOINHTBH-
CTHKA, OTIPOC.
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PECEN-KA3AK BUJIMHI BTEPIHIH, TLJTI IAF IbLJIAPBIHBIH JJAMYBIHA OCEP
ETETIH ®AKTOPJAP: OTBACBIHBIH, BIJIIMHIH )KoHE KOFAMHBIH POJII

AnnoTtauus. byn makana Kazakcrannarsl OWIHHTBTED apachlHa TiJ1 UTEPYTe acep eTeTiH GaKkTopiapasl
3epTTeii, OHBIH ilIiHAE OTOAChl, JOCTap *oHE OiniM Oepy OpTACHIHBIH pejliHe epeKIlie Hazap aydapbLiajbl.
Makana coHgai-aK TUIAEPAl KOJJaHy cajajapblHa OaiaHBICTBI TLT JaFAbUIAPBIH JaMBITYy JEHICHiHJCT]
alBIPMAaIIBUTBIKTAP/Ib KAPacThIPabl. 3epTTey HOTIKENepi OONBIHINA, PECTIOHICHTTEPIH KOMIILUIIT OPBIC TLTiH
OKY, OKYy >KoHEe MHTEpHETTErl KapbhIM-KaTblHAC YIIiH HeMece aybI3lla KapbIM-KaThlHAC YILIiH JUHrBa-(ppaHka
peTiHe Haiananazpl, ajl Ka3ak Tijl keOiHece 0TOACBIIBIK KapbIM-KAThIHAC KE31H/Ie KOJIIaHbUIAIbI.

Kiar ce3nep: ekiTUIAiIIK, T UTEPY, TUT JaFabLIaphl, Ka3aK TiIi, COI[MOIMHIBUCTHKA, cayaiHaMa

Introduction. The paper will pre- language environment and different con-
sent a study focusing on bilingualism texts of language use.
among adults aged 18 to 30 living in Ka- Scholars identify variety of factors
zakhstan. Bilingualism will be consid- that shape the process of language devel-
ered as a result of various factors such as opment and the outcome of language
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competence in each language for chil-
dren in a bilingual environment. More
frequently bilingual language acquisition
IS reported to be formed by the age at
which the second language is acquired,
the amount and type of language expo-
sure the child receives, and the child's
linguistic environment.

One of the key factors that signifi-
cantly impacts multilingual development
is the type and amount of exposure a
child receives. Exposure, or language in-
put, includes both the quantity and qual-
ity of language a child encounters
through family, and later in life from
friends, education, and other social set-
tings. Whether at home, in school, or
within the broader community, the
amount and variety of input can notably
affect the acquisition of vocabulary and
syntax. For instance, a study on bilingual
English-Spanish children revealed a pos-
itive correlation between the time spent
in a Spanish-speaking environment and
the proportion of Spanish words pro-
duced by the children compared to Eng-
lish words [Pearson et al., 1997]. Addi-
tionally, the rate of vocabulary develop-
ment was found to be influenced by the
number of different speakers a child
heard and the percentage of exposure to
native speakers [Hoff & Place, 2012].

The competence of the parent or
caregiver in the language also plays a
crucial role in language acquisition. Bi-
lingual children who had more linguisti-
cally proficient parents showed better vo-
cabulary development compared to those
whose parents had lower proficiency
[Roseberry-McKibbin, Brice, &
O'Hanlon, 2005]. Exposure to a variety
of linguistic domains — social, aca-
demic, and cultural — also leads to im-
proved language skills in both languages
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[Genesee et al., 2006].

Another important factor is the on-
set age at which a young bilingual starts
to learn each language. Bilingualism that
begins at birth, known as simultaneous
bilingualism, occurs when a child is ex-
posed to two languages from the start,
whereas sequential bilingualism involves
learning a second language after already
acquiring the first. Research has shown
that early learners and bilinguals from
birth process language in a similar man-
ner [Dehaene et al., 1997:254]. However,
the age of acquisition was described to
influence development of certain linguis-
tic skills, particularly phonology, accord-
ing to the recent studies [Pallier et al.,
2003:76]. Even early childhood learners
may demonstrate subtle differences in in-
tonation and sound perception based on
the age they began learning the second
language.

Successful bilingual acquisition
depends on a combination of factors, in-
cluding the age at which the languages
are learned, the quality and quantity of
language input, and the linguistic envi-
ronment. Despite these variables, bilin-
guals tend to acquire languages as effec-
tively as monolinguals when conditions
are comparable.

Methodology and respondents.
The research utilized a sociolinguistic
survey method among respondents aged
18 to 30 years old living in Semey, Ka-
zakhstan. The survey was conducted in
both online and offline formats, and each
participant provided written informed
consent for data collection and interview
recording. All participants confirmed
that they were not diagnosed with dys-
lexia or dysgraphia and had no history of
brain injury.

The

questionnaire  included
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questions about bilinguals' language
competence, factors influencing lan-
guage acquisition, and basic information
about the respondents. It was based on
the Language and Social Background
Questionnaire  (UBILEC) [Unsworth,
2013] and the Language Experience and
Proficiency Questionnaire (LEAP-Q)
[Marian, Blumenfeld & Kaushanskaya,

Russian and adapted for the Russian-Ka-
zakh language environment.

In the course of the study, 50 re-
spondents were interviewed. The sample
was limited by age, from 18 to 30 years
old, as most of the respondents are uni-
versity students. Among them - 32
women, 18 men, average age - 21.6 years
(Table 1).

2007], which were translated into
Women Men
18-22 25 11
(students).
23-30 8 7

Table 1. Number and age of respondents

Results

1. One of the hypotheses put for-
ward in the study is the existence of dif-
ferent contexts of language use. Alt-
hough there is a developed terminology
for the Kazakh language, both in profes-
sional and academic fields, in the field of
art, most people in Kazakhstan continue
to use Russian for communication in
these situations.

In Diagram 1 we can observe the
distribution of informants' answers about
the use of languages for different activi-
ties: reading, studying, watching televi-
sion, etc. For studying, Internet and

virtual communications (surfing the In-
ternet and social networks, writing letters
and messages), the Russian language
clearly dominates: the absolute majority
of respondents noted that they use either
only Russian or more often Russian for
these purposes. A different situation is
observed for watching television: here
the majority of respondents use both lan-
guages or more often Russian. This ob-
servation can be explained by the gradual
development of Kazakh-language televi-
sion and the increasing transition to the
translation of foreign films, television se-
ries and programmes into Kazakh.

What language do you use during the
following activities?

Studying
Reading »
Watching movies m
Watching TV
Social media »
Writing messages ™
Surfing Internet =
Email

® Russian

Partially russian/Partially kazakh

® Kazakh

Graph 1. Language use in different actions
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2. In addition, the survey included
questions about the language of interac-
tions with the potential environment of
informants, that may have influenced
language acquisition to a greater or lesser
extent, and about language use at

different ages. This information provided
insight into the respondent's social inter-
actions and the potential impact of these
interactions on their language acquisition
and development

What language do you use to communicate
with the following people?

_c=

Friends
Neighbours W
Partner
Other relatives ™
Grandparents ™
Siblings
Parents

® Russian

Partially russian/Partially kazakh

m Kazakh

Graph 2. Language use with different people

Graph 2 demonstrates the lan-
guages of social interactions of inform-
ants. We can see that communication
with peers (friends, partner, siblings) for
half of the respondents occurs either
completely or more often in Russian, al-
most completely excluding Kazakh, and
vice versa, with the older generation of
grandparents - either completely or
mainly in Kazakh. We can also observe
that when communicating with any
group of people, the dominant strategy is

Usually russian

Usually kazakh

to use both languages.

We can also notice that over the
course of their lives, respondents have
different dominant languages in different
periods of their lives. More than 40% of
survey participants noted that they used
both Russian and Kazakh in infancy and
preschool age, but then the amount of
Russian language in their lives begins to
increase dramatically — up to 40% by
middle and high school (Graph 3).

What language did you use to communicate in
the following periods of life?

Middle and
Highschool

ey
Primary
school

Preschool

Infancy

- =]

® Kazakh

Graph 3. Language use in different life periods

Usually kazakh Partially r
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3. Similarly, one of the hypotheses
in this paper suggested that the level of
proficiency in various language skills
(speaking, reading, writing and compre-
hension) would correlate with the
amount of time respondents practice a
given skill (with 1.3, oral and written
use). However, we can notice a general
trend for all skills: most of the

Language proficiency: speaking

B Lowlevel [ Belowaverage Average  MAbove average W High level

75%

\j
2%
0%
0%

5
Kazakh language Russian language

respondents claim a high level of profi-
ciency in Russian (over 75% for all skills,
compared to 45-50% on average for Ka-
zakh). At the same time, for Kazakh,
there is more confidence in receptive
skills such as comprehending oral speech
and reading, compared to productive
skills, speaking and writing (Graphs 4
and 5).

Language skills: understanding
W 220% W A0%

o .

60% [ 80% M 100%

Kazakh language Russian language

Graph 4. Skill proficiency: speaking and understanding

Language skills: reading
W 220% W 40% 60% [ 80% [ 100%

100%

‘
= "

5%

50%

5%

0%

Kazakh language Russian language

Graph 5. Proficiency in reading and writing

4. Respondents also assessed the
influence of their environment, family
and friends, and other potential factors:
schooling, college or higher education,
place of work (if any) and daily activities
(reading books, watching various content
on the Internet and television).

In Graphs 6 and 7 we can observe
that among the significant factors that
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Language skills: writing
W 220% W 40%

s [ — |

60% [ 80% [ 100%

Kazakh language Russian language

influenced the acquisition of both lan-
guages, informants most often chose
family — 70% for Russian and 50% for
Kazakh, friends —about 50% and 35% re-
spectively, and education — about 40%
and 25%. Such factors as environment,
internet, watching television and reading
were considered insignificant by the re-
spondents.
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What influenced your level of language proficiency?

(Russian)

100
75
50

25

. |I|
o

aacatt 1 L || Il II |
eak Below Average Above

| Friends

| Family
Reading

B Studying/Self-study

@ Watching TV
Internet
Environment

N Wi
influence influence  average average

Str

ong
influence

Graph 6. Influence of various factors on the level of Russian language proficiency

What influenced your level of language proficiency?

(Kazakh)

100
75
50

Al
0 No

rage
influence  influence average average

B Friends

B Family
Reading

B Studying/Self-study

M Watching TV
Internet
Environment

Graph 7. Influence of various factors on the level of Kazakh language proficiency

Conclusion. This study focused
on the study of bilingual young adults
living in Kazakhstan. In the course of in-
terviewing informants, linguistic data
were obtained about the contexts of the
use of two languages — in which situa-
tions, with which groups of people and at
which stages of life. In addition, data
were collected based on respondents'
self-assessment, including the level of
proficiency in different aspects of the
language and factors that influenced lan-
guage acquisition, and the frequency of
switching between languages.

The majority of respondents
demonstrated a high level of Russian lan-
guage proficiency in all aspects, which
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correlates with the data on the significant
share of time devoted to the use of Rus-
sian in everyday life. Respondents noted
that this language acts as an intermediary
language when communicating with rep-
resentatives of other nationalities as well.
On the contrary, the level of proficiency
in Kazakh varies, with receptive skills
(comprehending oral speech and read-
ing) are better developed than productive
skills (speaking and writing). This differ-
ence may be explained by the fact that
Kazakh is more often used in domestic or
family contexts, or as a language of com-
munication in cases with a stranger.
About 40% of respondents used
both languages in early childhood, but
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then Russian began to dominate, espe-
cially during the school years and later.
This is due to the fact that the majority of
respondents were educated in Russian,
which stimulated further use of Russian
in academic and professional spheres.

Russian also dominates virtual
communication, including studying, us-
ing the Internet, writing messages and
working on social networks. This is due
to the fact that most of the content in
these spheres is provided in Russian.
However, in the television sphere, there
Is a more balanced use of both languages,
which is explained by the growing avail-
ability of Kazakh-language content, in-
cluding translations of foreign films and
programs.

The respondents named family,
friends, and the educational environment
as the most significant factors that influ-
enced the acquisition of both languages.
Family and environment play a key role
in the early stages of language skills for-
mation for both bilingual and monolin-
gual children, followed by school, where
older children spend most of their time.

Thus, the study revealed a com-
plex pattern of language interaction in
which Russian dominates in most areas,
while Kazakh retains an important role in
family and intergenerational contexts.
This study focused on studying one age
group, which may influence the findings
and interpretation. A potential continua-
tion of the study may also include the
study of other age groups, which will
provide a more complete picture of lan-
guage dynamics in a bilingual environ-
ment at different stages of life.

This study contributes to the un-
derstanding of factors influencing lan-
guage acquisition in bilinguals and the
findings can be used by a wide range of
professionals, particularly for the devel-
opment of programs for the development
of language competencies in a multilin-
gual environment.
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