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TRANSLATION AS A TOOL FOR GRAMMAR AND VOCABULARY DEVELOPMENT
IN ENGLISH CLASSROOM

Abstract. The effectiveness of the translation method against the traditional direct instruction method for
enhancing vocabulary and grammar in eighth-grade EFL students is investigated in this study. 54 students were
divided into two groups using a quasi-experimental design; one group received direct instruction, while the other
group received translation. Teachers took part in semi-structured interviews, and both groups completed pre- and
post-tests. According to the results, the translation technique group improved by 25% while the traditional method
group improved by 16%. Students in the translation group shown greater motivation, confidence, and involvement,
according to qualitative data. These results indicate that translation can be an effective teaching tool in EFL classes,
improving students' vocabulary and grammatical knowledge and usage.
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IHEPEBO/JI KAK HHCTPYMEHT PA3ZBUTUA ITPAMMATHUKHU U CIOBAPHOI'O
3ATTACA HA YPOKE AHTJIMACKOT'O SI3bIKA

AnHoTanus. B naHHOM HcciieioBaHHN M3ydaeTcs 3(PQPEKTHBHOCTh METO/A MEPEBOJia 0 CPABHEHHIO C
TPaJULMOHHBIM METOAOM NPSMOT0o OOy4YeHHMs Uil yMy4IIEHHs CIOBAapHOTrO 3araca M rpaMMaTHK{ y YYalIuXCs
BOCBMBIX KJIACCOB, M3YYAIOUIMX AaHTJMHCKUHA Kak HMHOCTPaHHBIH. B pamkax KBa3ud3KCIIEPUMEHTAIBHOTO
uccrnenoBanus 54 yueHuKa ObLUTH pa3JiesieHbl Ha JIBe TPYIIIBI: 0/1Ha 00yJanach ¢ UCIIOJIb30BAaHUEM METO/Ia MPSIMOTO
o0y4eHwus, Jpyras — C HUCIOJL30BAHUEM IIE€PeBOJIa. YUUTENs MPHHSIIA Y4YacTHE B MONYCTPYKTYpPHPOBaHHBIX
MHTEPBbIO, @ 00€ IPyMIIb MPOLUIH IPEABAPUTEIILHBIE U TIOCJICAYIOIINE TECTh. Pe3yabpTaThl oKa3anu, 4To rpymna,
oOyuaBIasicsi ¢ MPUMEHEHHUEM TIEPEBOAHOTO METO/Ia, YIYUIINIIAa CBOM MoKa3zaTenn Ha 25%, Torja Kak y TpyImisl
TPaZMIIMOHHOTO MeTOoJa yiydlleHue coctaBmwio 16%. KadecTBeHHBbIE JaHHBIE CBHJIETENBCTBYIOT O TOM, YTO
yualiyecsl U3 TpyHIbl MepeBojia MmoKasaau 0osiee BBICOKYI0 MOTHBALMIO, YBEPEHHOCTb M BOBJIECYEHHOCTb. DTH
PE3yIbTaThl YKA3bIBAlOT HA TO, YTO MEPEBOJ MOXET OBITh 3((PEKTUBHBIM MHCTPYMEHTOM OOYYEHHS B KJIAaccax
AHTJIMKACKOTO SI3bIKa KaK MHOCTPAHHOTO, CIIOCOOCTBYSI YIIyUIICHUIO CIOBAPHOTO 3araca, rpaMMaTniecKuX 3HaHU
Y UX NIPaKTHYECKOTO ITPUMEHEHHSI.

KaoueBble cjoBa: MeToJ IepeBOAd, TPAAMLMOHHBIA METOH, TpaMMaTHKa, CJIOBapHBIA 3amac,
AHIIMICKNN KaK UHOCTPAHHBIN SI3BIK.
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ATBIJIIIBIH TIJII CABAFBIHIAT'BI AYJIAPMA TPAMMATHUKA MEH CO3IK
KOPAbI JAMBITY K¥PAJIbI PETIH/JIE

Anaarna. by 3epTTey aFbUIIIBIH TUTIH ST TLUTI PETiHIEe OKUTHIH CETi31HIIN CBIHBIN OKYITBLTAPBIHBIH CO3/IIK
KOpbl MEH TpPaMMaTHKACBHIH JKaKcapTy YIUiH ASCTYPJIi TiKelled OKBITY 9IiCIMEH calbICThIpFaHAa ayAapMa 9IiCiHIH
TUIMALTIrH 3epTTeiiai. KBasu-skcepuMeHTTIK 3epTTey aschbiHaa 54 oKylIbl eki Tomka OemiHmi: Oipeyi Tikeneit
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OKBITY OJIiCiH, EKIHIIICI ayJaapMaHbl KOJJaHa OTHIPBINT OKBITHUIABL. MyFamiMIep XapThliail KYpPBUIBIMJIBIK
cyx0aTtTapra KaThICTHI, )T €Ki TOIT aJIJIbIH-aJIa )KOHE KeHIiHT1 TecTineymeH oTTi. HoTtmxkenep aymapma omicid KojgaHa
OTBIPBINT OKBIFAH TOMNTHIH 63 KepceTkimTepin 25% - Fa jkaKcapTKaHBIH KOPCETTi, al JICTYPJi dic TOOBIHBIH
xakcapysl 16% - nwel kypangel. Camanbl AepekTep ayaapMma TOOBIHAAFbl OKYIIBLIAPIBIH KOFaphl MOTHBAIIWSA,
CEHIM/ILTIK JkoHe OeNCeHIITIK KOPCeTKeHIH KopceTe i. by HoTmkenep ayaapma aFbUIIIBIH TUTIH IIET TLT peTiHae
OKBITY/IBIH THIMII Kypanbl OoJla aNaThHIBIFBIH, CO3MIK KOPBIH, TpaMMAaTHKaJbIK OULTIMII KOHE OJapIIbIH
MPAKTUKAIBIK KOJIJAHBUTYBIH KaKcapTyFa BIKIIAT eTETIHIITH KOpCeTe .
Tyiiin ce3aep: aynapma ofIici, IoCTYpJIi 91ic, TpaMMAaTHKa, CO3/IIK KOP, AFBUIIIBIH TUTI T TiTl PETIHIE.

Introduction

Over the years, a variety of strategies have
been used and discussed in an effort to find
efficient methods for teaching foreign languages.
Among these, the translation method remains a
controversial topic in terms of how successful and
efficient it is for language acquisition.
Historically, translation has been criticized for
encouraging reliance on the mother tongue,
potentially impeding the development of English
thinking skills without continuous translation
support (Brown, 2002). Additionally, its focus on
translating single words and phrases has been
seen as an obstacle to enhancing communicative
skill in English. As a result, instructors mostly
disregarded the translation approach until
recently.

Despite its criticisms, there has been a
resurgence of interest in translation as a
pedagogical tool for language acquisition.
Supporters of the approach contend that it makes
grammar and vocabulary more approachable and
relevant for learners by establishing meaningful
connections between the target and native
languages. However, its impact remains
underexplored, particularly in comparison to
more widely accepted methods such as direct
instruction.

By examining how the translation
technique affects EFL learners' vocabulary and
grammatical development, this study seeks to
resolve the continuing controversy. Through a
quasi-experimental design, it compares the
translation method with traditional teaching
techniques, examining both quantitative test
performance and qualitative aspects such as
student involvement and motivation. The project
aims to advance knowledge of how translation
might be included into contemporary language
classrooms to promote successful learning
outcomes by examining these processes.

Literature review
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There have been differing views on the
usefulness of translation in language instruction
for a long time. According to some critics,
translation interferes with the normal process of
learning a second language (L2) and prevents
learners from being able to express themselves in
the target language with confidence (M. Payne,
J.P. Contreras, 2019). Over-reliance on
translation—whether by teachers or learners—
can foster dependence on the first language (L1),
discouraging students from interpreting meaning
through context and potentially weakening their
language skills (M. Payne, J.P. Contreras, 2019).
Translation reduces important exposure to L2
input, which is crucial for language learning,
according to proponents of an L2-only classroom,
especially those who support the Communicative
Language Approach. Furthermore, they believe
that reliance on L1 detracts from authentic and
communicative activities that are pivotal for
fluency development (M. Payne, J.P. Contreras,
2019).

However, it would not be feasible or
advantageous to completely reject translation in
language training, especially for adult learners
with lower competence levels. Adults may use
their prior cultural and linguistic information to
comprehend L2 material since they have better
developed cognitive capacities and a wider range
of life experiences than youngsters (M. Payne,
J.P. Contreras, 2019). Translation might be a
useful tool for these learners to help them connect
new language structures with topics they already
know.

In his book Translation, Alan Duff
emphasizes the importance of translation as a
deliberate and communicative endeavor. He
points out that translating real materials for
certain objectives is frequently more interesting
and useful than making up classroom activities.
Translation also encourages discussions about
linguistic and cultural nuances, as achieving a
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"perfect" translation is rarely possible. To
encourage cooperation and active engagement,
both written and oral translation projects can be
modified for solo, couple, group, or classroom
activities (T. Asha Priya, B. Jayasridevi, 2017).

Nigel J. Ross emphasizes the educational
value of translation by comparing the grammar,
vocabulary, word order, and other linguistic
components between the students’ native
language and English (T. Asha Priya, B.
Jayasridevi, 2017). This can help learners
understand complex language concepts by
simplifying them, and translation can also help
students feel less anxious, especially when
speaking, as many learners feel more at ease
expressing their ideas in L1 before translating
them into L2 (M. Payne, J.P. Contreras, 2019).

Additionally, translation has useful
benefits for  education and classroom
management. Instructors frequently discover that
providing concise L1 explanations may guarantee
clarity and save a lot of time. For instance, a brief
explanation in L1 may clear up
misunderstandings more successfully than a
lengthy explanation in L2, which increases the
possibility of misunderstandings (M. Payne, J.P.
Contreras, 2019). Many students report that key
points explained in their native language help
them stay focused and better understand lessons
(M. Payne, J.P. Contreras, 2019).

Despite the fact that it is frequently
criticized in communicative  education
frameworks, translation is a useful teaching
method due to its cognitive and practical benefits.
With careful use, translation may increase
understanding, reduce anxiety, and boost
productivity in the classroom. Teachers can assist
students without sacrificing their exposure to L2
material by integrating translation into a diverse
approach to language instruction.

Methodology

The efficiency of the translation approach
against the traditional direct instruction method in
enhancing eighth-grade students' vocabulary and
grammatical development was assessed using a
comparative quasi-experimental methodology. A
total of 54 students from two intact classes were
chosen to take part. One class was taught using
the translation method, while the other class
received instruction via traditional teaching
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methods.

A pre-test and post-test, created with
Google Forms, were completed by both groups to
evaluate their vocabulary and grammatical
development during the research. These tests
were aligned with the curriculum and included
multiple-choice, fill-in-the-blank, and sentence
correction tasks to assess grammar accuracy, as
well as word-matching and contextual usage
tasks for vocabulary development.

To investigate student participation and
engagement during classes, semi-structured
interviews with the instructors were used to
generate qualitative data in addition to the
quantitative data from the tests. The purpose of
these weekly interviews was to learn more about
the behavior, excitement, and engagement of the
students with the teaching methodology. Each
interview lasted approximately 20 minutes and
was recorded for further analysis.

The teachers’ responses were transcribed
and analyzed using thematic analysis to identify
patterns of student engagement and interaction
across both instructional methods.

The following is an example of an
interview question that was asked of the teachers:

“In your opinion, how did the students
respond to the activities in today's lesson? Were
they more engaged when asked to translate
material, or when working directly on grammar
and vocabulary exercises without translation?”

The intervention lasted for 6 weeks, with
both groups receiving instruction for a total of 18
sessions, each lasting 50 minutes. While the
traditional approach group employed drills,
practice exercises, and direct instruction without
translation, the translation method group
concentrated on translating materials from
English to their native tongue and vice versa.

Results

The research showed that the two groups'
improvements in vocabulary and grammar
differed significantly. The pre- and post-test
scores of the group that received instruction using
the translation method improved by an average of
25%, but the group that received instruction using
traditional methods only had a 16% improvement
(table 1). This indicates that the translation
method had a more substantial impact on
students’ language development.



"ALIKHAN BOKEIKHAN UNIVERSITY" XABAPHIBICBHL, Ne 1 (64), 2025

Table 1. The average scores of the two groups before and after the intervention

Group Pre-test average score (%) Post-test average score (%)
Traditional Method 57% 82%
Translation Method 59% 75%

Several important topics related to student
participation and engagement were identified
through thematic analysis of the teacher
interviews:

Engagement with Tasks: Students in the
translation method group were more actively
involved in class, especially when translating
between English and their mother tongue,

according to teachers. In contrast, during
repeating activities, some pupils in the
conventional approach group  seemed

disinterested.

Participation and Confidence: Teachers
noted that students in the translation method
group were more willing to engage in class
activities and respond to inquiries, demonstrating
a higher level of confidence. The conventional
method group's engagement, on the other hand,
was characterized as “sporadic and dependent on
a few high-achieving students.”

Motivation: Both teachers observed that
students in the translation method group appeared
more motivated to learn vocabulary, as they could
see its practical application when translating
between languages. “The translation activities
seemed to make vocabulary more meaningful for
the students,” said one educator. This was less
noticeable in the group using the traditional
method, as pupils frequently relied on memory
rather than fully understanding word meanings.

Overall, it was discovered that the
translation approach outperformed the traditional
direct instruction method in terms of improving
students' vocabulary and grammar. Students that
received instruction using the translation method
showed better test results, more involvement, and
more regular attendance. Furthermore, according
to instructor comments, translation exercises
gave students a better comprehension of language
usage, which enhanced motivation and classroom
dynamics.

Conclusion

According to the study’s findings, EFL
learners’ grammar and vocabulary may be
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improved more effectively using the translation
approach than through traditional direct
instruction. Along with increased interest and
involvement in the classroom, the translation
group had noticeably larger gains in test scores.
Based on teacher interviews, translation exercises
promoted engagement and gave learning greater
significance. These findings suggest that using
translation as an additional tool in EFL training
can improve student retention and understanding.
Future studies might examine how translation-
based learning affects total language ability and
its long-term impacts.
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